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(As a cover for this ASilvertc¢
focusing on education, we chose tiiiawing of the Annunciation of
Archangel Gabriel to the Most Holy Virgin Mary. It is the work of
6-yearold artist named Edith. She explained that Our Lady puts |
hand against her chest as $Hedithi was taught to do when
expecting a blessing durirdply Mass. Our Lady is standing again
the end of her bed, upon which her book with the Holy Scriptures
lies open. At her feet are a jar of water and a basket with a loaf c
bread. The square frame in between her and Archangel Gabriel
actually a windav showing the town of Nazareth, with one house
the left and four on the right, on either side of the main access tc
town centre.
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This is a very fitting reminder of the fact that the most intimate event
the Annunciation is not meant to remain pit®, but rather starts the
process of the Redemption of the whole world, on behalf of which M
gives herself to God. Our Lady looks deeply recolledted features
and general posture expressing humility and abandonment to the hc
will of God. ArchangéGabriel kneels before the Woman who is abou
to become the Motheaf his God, and thus his own Queen. He preser
her with a beautiful lily, symbol of the virginal conception of Our Lorc
through the power of the Holy Ghost, depicted as a dove radiahtg |
above Our Lady. May all children in our country be granted to learn,
love and share their precious Catholic faith as little Edith did for us €
through this drawing. Ave Maria!)
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Editorial: Educaton, from darkness to light

what en@ In this25" issue ofDowry, we offer a the State has prosecuted genuine educators}

series of articles on this most important question. lindermining the official creed and threatenir. ¥
is obvious toall thateducation is in crisis. With the immensecivil order i when in realitythat ficreed was :
majority of pupils in Catholic schools stopping to practice theitself a perversion of the natural law, and that ci\gs
religion on reacling adolescence, no encan deny that fiordeida tyrannical oppression of consciences.
Catholic educatiomoday is a failureSecular ducation in State Such violence can beflicted in the name of religignwhen
schools is nanore successful, as it forms citizens who proveven basic education is feared as an obstaclelespotic
totally incapable of understanding natural law and afontrol over the populationThiswas tragically manifestedil
promoting it. months agowhen the Muslim terroist group Boko Haam
Let us look first at the etymologyTo fie-ducat® literally abductedhundreds of schoolgirls in Nigeria. Their leader said
means tofbring oub, or flead forthy, from fi e&foutd and that fithe girls should not have been in school and instead
fiducer@ftoleadd . Thus, educati on i shoulhave beensnamedmae eyirlsaas yaursgtas nige are
someone else in a transit from one place to andthersimply: suitable for marriage Similarly in Pakistan,in 2012 the
Johnny lies in his cradland Mummy carries him to the Taliban shot in the hedtie teenage girlMalala Yousafzaj in
kitchen More deeply the transit is from one condition to retaliation for her activism forhildrents rights to education
another; or from one stage of lesser development to a stageReferring to God to justifyisuchcrimes is unacceptable. But
greater development. Thus, children are educated to becowmse violence has been inflicted against educators and
adults. One assumes that the transit is for the b&tkrcation children in the name of the State. In 1937, within 5 days, Pope
must improve the person, not degrade or pervert hinRius Xl issued two encyclicals condemning the twin
Education should assist the person in his developnent totalitarian regimes of National Socialism and of Communism.
called for byhis human nature and kyis divine vocation. On 14 March,Mit Brennender SorgavarnedGermanparents
The process isometimes painfulas Plato explains in his t h uan:edudation, hostil® Christ, is to profane the temple
famous Allegory of theCaven, where men are likened to of the childs soul consecrated by baptism, and extinguish the

What is education about? Who can educated to (Luke 23:2). More than once in human histor =

prisoners facing the back of a cave, until a eternal light of the faith in Christ for the
philosopher leads them towards the real sake of counterfeit light alien to the Cross.
wor |l d 0 uet swhal evill nafur@lly [...] Yet do not forget this: none can free you

follow if the prisoners are released and Godhath translated u  from the responbility God has placed on
disabused of their error. At first, when any into the kingdom of Yyou over your children. None of your
of them is liberated and compelled suddenly . oppressors, who pretend to relieve you of
to stand up and turn hieeadround and walk the Sorof His love your duties can answer for you to the eternal

and look towards the light, he will suffer Judge, when he will asiiWhere are those |
sharp pains; & glare will distress him, and confided to you® May every one of you be
he will be unable to see the realities of whigh his former able to answeriOf them whom thou hast given me, | have not
state he had seen the shadaws {The RepublicBook VII). lost any oné (John 189)0. On 19 March Divini Redemptoris

We d o n 6 tknowwhetter $t ®aul had read Platchen denounced the fact that in USSRhe right of education is
writing to the Iahdeliverediusafiors tha denied t6 gatents, fifor it is conceived as the exclusive
power of darkness, and hath translated us into the kingdompoérogative of the community, in whoseme and by whose

the Son of his lovein whom we have redemption through hismandate alonp ar ent s may exerci se th
blood, the remission of sias ( -14). R&ther, we caadmire | n 2015, many Western governn
that divine Providence allowethe natural wisdm of Plato, a are as disconnected from natural and religious laws as the two
pagan, to forebodefour centuries in advance the rising ofregimes denounced by p® Pius Xl.In fact, they implement
Christ, the true Sun of Justic®ur Blessed Lord Jesus is thefia dictatoship of relativismthat does not recognize anything
true Educator of mankind. He is the divine Teacher Who leads definitive and whose ultimate standard consists solely of
the human race out of sinfulness towards fulfilmémat is, to on&s own ego and desirédle, however, have a different goal:
the contemplation of the Most Holy Trinity. In its deepesthe Son of God, the true man. He is the measure of true
meaning, education is imitation of Christ the Truth Incarnatbumanisnd ( Ca r d phnRatzinged, ldosnidy before the
pedagogically unbinding souls from the snares oftéhél, the 2005 Conclave

fiFather ofliesd  ( J o h nand 8ntr@dddcing them to the Dear Friends, this provides a rather bleak prospect for ai of
Kingdom of the #fAFather of | inglked asparénts,aeaahers ot clefgy ih the beautiful mission
After Christ their Model, educators must know that theiof educatbn in contemporary Britain! Butsince God has
mission may expose them to persecution from the evil onendowedmankind withthe dignity of praereatbn, there is no
who hates to see his prey doubtthatlide wants all of os atlultsto coopeaate $n.raisingnHis P
allegory, the wise man iput to deathby those who prefer children as saints through genuine Catholic education.
darknessi a reference to thesentencingo f Pl at o 6Arduaumesstst not deter us, if we trust in His grace, in the
Socrates, accused by the State authorities of corrupting yolithg experience of His Church éiin the intercession of His
through his impiety and his undemocratic vietscan be witnessesfiThe expense is reckoned, the enterprise is begun; it
noted that, si mi | ahelJews charged B of Gatiteahmsot ba withstoad.n a | t

Christ with perverting the people andith threatening the | wish you a gracéilled Lentand Easter

political status quo Andl they began to accuse him, sayingrr Armand de Malleray, FSSP M‘W

We have found this man perverting our nation, and forbiddinguperior of the English FSSP Apostolate,

to give tribute to Caesar, andyseg that he is Christ thk i n gt John Fisher House, Readiig,March2015
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Virgin and Child , Claus de Werve, French (Burgundy), ca. 24437, New York, Metropolitan Museum of Art
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Plainly assessing Catholeclucation in England

A couple of young@atholic parents offer their reflexions education:choices, cmpromises and some green shoots

F~ ive me the child, a nd sthoolvdebpite alnits uridalibted Imerits,nparents mustscarnisider
n (St. Francis Xavier. If that is the case, then parentee compromise regarding the SSPX's canonical status.
of young childrenhave some urgent questions toThe Free School initiative initially gave rise to a great deal of
ask themselves. To whom are we giving our children? Whhabpe for Catholic ediation. The ability for a group of parents
sort of men will be returned to us? What can we do about i set up a school, funded by the state but bypassing the local
And should we even be using such a misogynistic, gendauthority, seems ideal. However, all that glitters is not gold.

specific quotation? Only 50% of pupils can be required to be of a certain religion
That | ast quelsyt ioer iwawssn,dtb wetanttismeae thgse ecHstare fuaded by tthé state, they need to
words have a clarity and sense of purpose that is completelypat o mot e t he i nfamous fABritish
odds wi t h t he Or wel |Ii an j aathogtiesnseerh paaticularlyp lkeenvta thrget Free Gahi@ols 6 s

educational establishment. Even allowing for the somewh@&trindon Hall and the Durham Free School (two Christian free
pessimistic view of the modern world to whi€atholicsi  schools) have in the last monthesitively been shut down due
particularly those of a traditional benhtare prone, the decinet o a | ack of o6understanding6
in educational institutions has been catastrophic, and thereNé t h t he choi ces above, itods
no prospect of an improvement in the foreseeable future. A<loose to home school. But, heroic as those parents are, home
result, Catholic parents of young children are pmess with a schooling cannot be the only way; there is too richstéohy of
narrow set of choices when deciding how, and where, @atholic education in this country to simply abandon schools to
educate their children. All of these choices involve significarheir fate.

compromises. Below is a basic overview of these choic&he solution must therefore be to start a new school. That is
(based mainly on personal experience, and only taking inéasy to write, less easy to do! But the situation outlined above

account he UK) and a plan to retake gives some starting pointa) It must be
some of the lost ground. B fe e payi ng; t hat dc
In the state sector, Catholic school compl et e insul ati on

are subject to the increasingl
intolerant rules and regulations thafs
the government and the various
agencies impose. Most recently, thg
6Troj an Hor sebd
extremist Islamist views were allowed

to flourish in certain Muslim schools)
has given government inspector
license to impose their version o
6British val uoels &

interference, but it gives the school the
greatest chance of the autonomy it
needs.b) The fees, however, must be
reasonable, so the school can be as
accessible as possible. Initiallt, least,
this precludes a boarding school, where
the costs are going to be significantly
higher.c) It should start with a primary
school. Parents are more likely to take
‘a risk' at primary level, and classes can

quick glance at the news showsAus th (Pupils from FSSP boarding school visit be very small; they will fill up as the
the g overnmen t 6s the Reading Oratory School.) s $chool grows and perhaps eventually
valuesd is not S . a feed through to a secondary school.

feel comfortable tolerating. Even worse, Catholic schools aBome brave groups of parents have shown us a way forward in
often more than happy to dilute the Faith in search of motiee past few years, adopting exactly this strategy and starting
funding or abetter OFSTED rating. In practice, this means thahdependent day schools with a strong Catholic identitgnich
pupils at Catholic state schools are increasingly exposed amund London. So we know this is possible; but parents need
exactly the ideas from which parents are trying to shield thein option outside London! For this, the following three are
childreni and under t he gui se o0liheededa) A Gmaatll graup of peopdedvhrce aaet willmgntd help
Indeed, some parentsrgber to send their children to non spearhead this projectT h ey donodt need t
Catholic schools, so that they can draw the line betweaithough the ed t eacher is crucial
secular education at school, and religious educationathomeT hose who dondét teach can be
Independent Catholic schools are more autonomous and so ftardraising and governance, where a wide range of expertise
avoid the worst o they tnise malset aawiillebé sieedede &dm, profertyt to law, to accounting and
different set of compromises. There is demand from around tfieance.b) A building. As wél as a venue for classes, this will
world for a British education, and so schools perceive a needpimvide a geographic focal point for the initiative, and bring the
of fer every possi bl e bel | prajecdout of the realms ef thettheoreticdl. 8edfordstirg ascad U
Consequently, independent Catholic schools havedd&ss to affordable county with good road and rail links to London, is a
eye watering levels well beyond the reach of a typical family, prime candidate for cwideration. There may also be a

let alone a typical Catholic family! And the need to findparticular location already available there) A religious
parents to pay these fees has driven Catholic schools to makganisation, to give spiritual direction to the project,
other compromiseonl y one Cat hol i ¢ é&dmipistedthebsaceamehts,rammd previdé insttlitional strength to
is still single sex, and many actively encourage applicatiotize initiative.

from nonCat hol i cs. So, t he ma k &a pave @it thigprojettairydér she pamodagep of Bt d@seibh.
Catholic school is significantly different from twenty or thirtyanyone reading this is interested in such a school, or knows
years ago; a much wealthier set of friends for the child, andsameone who might, then plea=®ait

diluted Catholic identity. As f or St . Mi ¢ hsiosdpleducation@gmail.c8is P X

" 9 /1
b A L
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St Anne teaching the Virgin Mary to read

Author: Nottingham workshop

England, 1% century

Polychrome alabaster

91 x35x 14 cm

Lisbon Museum of Ancient Art

Mediaeval English alabaster.

Mass produced by the workshops of thiédlands, a
region that had Nottingham at its centre, these imag
were imported in significant quantities, in a cultural
context that saw Portugal drawing closer to Englanc
tendency that was rendered official by the marriage
between Dom Jodo | and iRppa of Lancaster in
1387.

One of the most familiar images of St. Anne is as
Mar y 6 s Inspieotweitings such as the
Golden Legend anthe tradition based on them, i.e.,
that Mary spent the years between age 3 and pube!
in the temple, theris an equally strong tradition that
she spent those years at home, under the instructio
her mother.

From at least the 14th century, artists have shown ¢
Anne as the teacher of her daughter. That it should
thought necessary that Mary should iberate is
interesting in itself. Th&ospel of Luke tells us that
Jesus read from tH&ook of Isaiahin the synagogue a
Nazareth (Luke 4:1-87). Therefore, it is apparently
assumed that Mary can read also. Indeed, she is
frequently pictured as teachinggt Infant Jesus to reau
in many works of medieval arts, such as a lovely ea
15thcentury statue in thigletropolitan
Museumcollection. If Mary can read, then itis a
logical assumption that she was taught to read by h
mother, St. Anne.

So far, thesarliest images of St. Anne as teacher
appear to come from 14thngland. Due to the
destruction of most English religious art during the
Reformation and the later Republican period, the
surviving images are few and frequently in bad shaj
However, a numlyeof wall paintings have emerged
from the layers of whitewash and plaster that cover
them and there are occasional survivals elsewhere.
example, the Cluny Museum in Paris owns a painte
wooden altar frontal from the parish church from
Thetford in Sufolk that is dated to about 1335.

Through the medium of illuminated manuscripts, the
image of St. Anne as teacher spread to the Contine
It is found in manuscripts from France and Spain ar
from the Low Countries, as well as in sculpture.

[http://imaginemdei.blogspot.co.uk/]
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Freedom and education in Europe

Anne Coffiniethas been living in the UK for several years with her husband, the French Consul in Edinburgh, and their children
A committed Catholic and high ranking civil servant and diplomat in her own right, Anne Coffinier chose to put her career on
hold and invest her energy relping fostereliable education for all. She started and stilrdh® ndat i on ,pmivwate | 0
institutional umbrellapromotingindependenschools. In 2013, 50 O0erenchpupils attenéd schools linked witlfrondation pour

| 6 E cThib eepresents 601 schools, offering education to pupils of 5 to 18 years dframge Coffinier regularly speaks at
international conferenes and meets with government representatives. Website: http://www.fondationpourlecole.org/.

Below is a series of excerpts from the conference she gavé"@ep@ember 2014 in Madrid, as part of an international seminar

o n Chiistian Faith and the Futucd Europ® .

prevented us from quoting th

here:http://www.catholicdays.eu/images/speeches/Anne_CoffinieEpgifhasis ours.

hat are the limits of educationd
freedom?
Should Scientologists have the righ

to open private schools? Should Muslims ha
the right to establish schools wheskaria law

is taught? Should secular schools have the ri
to inflict a Godless ideology on children? Is

not an act of violation toeng | ect g
spiritual needs, and a form of bullying t
chall enge a childoés |
[...]

It is through little responsibilities at a schoq
level that future citizens learn to be reliable a
responsible for theommon good at aational
level.

From a practical point of view it is wort
recalling the words of Condorcet, a philosopher

The Church has to maintain her own
educational path. And this will benefit
even t he Stateobs n
schools. Canon Law on this is clear:

Can 7941 The Church has in a special
way the duty ad the right of educating,
for it has a divine mission of helping all
to arrive at the fullness of Christian life.
-2 Pastors of souls have the duty of
aakingeafl plossible arrgqreyéments so that
all the faithful may avail themselves of a
Catholiceducation.

[...]

While the Church has a longnd
illustrious  tradition of educating
Muslims, Muslims themselves have
almost no teaching tradition, so the

of the French Revolution: State schools objectively nedthurch shouldnot fear competition from Muslim schools.
independent schools because these, by their very existeridefortunately, because of an overriding atmosphere dtiqail
promote competition and theregoquality. correctness, this is not discussed openly, and so the issue of
[...] public funding of schoal of choice is just swept under the
The Catholic Church has a mandatory educational mission. Stapet.
cannot choose not to educate. Jesus Christ himself stressed [that
his disciples had an educational mission with regard to alevertheless, after the Second World War, Europeans showed
nations. the same concern as the Church for the need to protect children
[.-] and families from antreligious persecution by the State. The
Governments are using their regulgtgpower and the State first European Declarations bear the mark of the dreadful
curricul a t o promot e new experiergeh tbsthe Nafiokaé Soaiddisi r dr i @ommunisth 0 n
scientifically proven theories and politicadrrectness. persecutions of religious families and schools. We knew that
[...] expelling God from schools was in no way neutral or harmless.
In no circumstanceshsuld the Church act as a promy tool For the State to deprive children of God in their fundamental
for the State educational system. She is not a puwlicice intellectual and human formations a violation against
provider. She invented the University, and gave birth tohildren. The State was cutting them off from their families,
modern science. She inspired the greatest artists who have erat from their historical and cultural roots, thereby deliberately
lived. The first State high schools were modelled on thereatingspiritual orphans. The first postwar European and
schools of the Jesuits, and the first State primary schoolsimernational declarations tried to prevehis injustice ever
Francewere inspired by the schools of the Christian Brothertappening again and families saw their right to a plurality of
educational options acknowledged.

[.]

EUROPEAN COURT OF HUMAN RIGHTS This is a contradiction because, aCCOI’ding to the
CO EUROPEENNE I)l\ DROITS DE LHOMME . . .
5 ™ Convention, in a democracy the variety of
|§ g i §' ss = SRS education on offer has to be pluralisffcom a
religious and pedagogical point of viewfhis

does not mean that the education itself has to
be pluralistic. In requiring that the environment
and the content had to be pluralistic, the second
section of the Court concluded that the crucifix
had © be removed[from Italian schools]
Paradoxically, this conception of plurality leads
to the monopoly of secularism. The reasoning
seems to be the following: democracy means
educational pluralism, which means religious




Dowry i Catholic periodical by the w Priestly Fraternity of Saint PetéM°25, Spring2015)

neutrality and therefore no religisusigns in State
schools. In the minds of the judges, true pluralism cg
only flourish in a relativist environment and a seculg
and public framework.

[...]

From this new perspective, the resolution of th
Council of Europe dares to give a new definitafrthe
guardianship of parents. Parents are free to give th
children an education consistent with their religiou
and philosophical beliefs fin as much asthey are
compatible with the fundamental values of the Coung
of Europeo. T h itle pawersto theu
judges t o deem whet her
agreeable with those of the Council of Europe. Th
will undoubtedly lead to new case law. Will
tomorrowds parents conti
children an education compatible with Galib faith

r

X . [ i .
and moral s? Or wi || it be assessed as 00 er ant €

and discriminatory education to be barred by the State?

That is the question.

[.]

More generally, one feels in the resolution of the Council

Europe, a suspicion towards private schools; much
required from them than from public schools. Why

recommendations of quality control in the resolution target t
private schoolsand not the public ones? Regarding the poat

guality of State school s

recommendations be superfluous? Why does the resolution
incite member States to put in place an independent qual
control body to prevent thevaluation unit being both player
and referee? Why should the suspicion on curricula a
methods target only private schools? The same question aride
about the physical and psychological integrity of children a&r
well as the communitarian segregation. Hayédren never b
been abused in State schools? This suspicion against the vaﬁﬂe
of civil society in relation to education prevails in a number ot
countries: there have been, for example, recdutlicial

decisions against home educatotisa Germany and Irefad.

[.]

The crucifix case d§ European ruling against crucifixes in

Italian schoolk revealed to the world the danger of the
prevailing ideological tendencies held by these judges.
arousedstrong opposition and raised a strong awareness of t
problemTen countries asikad i ta@ 08
with Italy. Eleven countries declared publically that thi
decision was not acceptable. Several countries stated that
Christian faith was the root of European identity and

and that there as no consensus on the religious neutrality of

education. This issue was an opportunity to reiterate that
cularism is not a general principle agreed upon in the

more Giropean Conventiohe neutrlalif[y of a State With rega_rd

do thEO eduqqtlon shqgld not pe assmpited to secularism, which

2 a political position that is anything but neutral.

ne F-j‘?aé”a‘%h ds Wtf'd%SPrea R .g‘?t s ﬁcé]oé"fh%’v'"o DIYE n
ﬁgyal opportunities for all. T_|s_| ea began to spread only
ﬁround ten years ago but it isow everywhere. Ithas
s?fperseded other concepts such as meritocracy and the concept
Ij]raﬂerited from the parable of the Talents in the Bible that one

IngouId devel op oneds full p
ormance of a school system is totally absent from universal
or Europan instruments. Member States do not recognise any
ligation to allow students to excel, that is to say to develop
eir capacities. This creates a huge waste of comgiete
at school and in society.

[...]

Another new characteristic which prevails in Europe is the
devaluation of the traditional mission of the school, which is to
transmit knowledge. This mission is often overlooked in favour

(i

the importance of transmitting values or shaping behaviours.
%lnis is the case in the resolution of the parliamentary assembly
. Council. of Europe whi c
vgﬁgs tk?a'ls I?avo[cjlrsthen riarome'ctfc:m and promotion of the
%{.Hédamental rights, the democratic citizenship and social
Ohesi on. 0O res¥¢d aate pdliteal and economic
objectives. The importance of transmitting

fundamental knowledge, the formation of reasoning,

vaIueg,

on culture besides its political dimension, is
neglected.

[...]

Our school system is becoming intellectually
weaker and weaker nd more moralising and
intrusive in the conscience of students than it has
ever been. The stress on a moralising approach
(which requires that students conform to the values
of the Council of Europe), united with a weaker
formation of the mind, leads to approach more
akin to the conditioning of minds than to anything
else.l

(Pictures anticlockwise,-gages:

Mrs Anne Coffinier. Judges at the European Court
Human Rights. The Pri me
Cameron reaglto children as part ofsave The
Childrenevent. Crucifix in a classroom.)
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Value ofClassics in education today

By Seminarian Seth, FSSBefore entering our international seminary in Nebraska five years ago, Seth completed a doctorate i
Classics in Oxford. He discusses Bowry the wisdom of the Ancients, as experienced in his formation.

Greek language and literature. Throughout my studiesxercises, matures @mperfects the principal faculties of mind

people would constantl y aadshkiitheharpeds\Wie wits and gives kgeangss gf udgment.
todowi th that?dé& The incredul dthapstheoyoung nind totgrasp things &caucately and dewkio
they had already decided the answer to the quedearning a true sense of values. It is also a means for teaching highly
dead languages was a complete waste of time and money. intelligent thought ath speech\(eterum Sapienti§2).
| would always bristle somewhat at the suggestion that then t he document 6s accompanyi n;
point of a university education is exclusively practical, as if then extensive syllabus of ancient texts with which the
only reason for learning anything was to put it to use in theeminarian should be familiar in the original language, and
workplace. All the same, when | finally embarked on formatioextended this recommendation to other instigi of Catholic
for the priesthood at a traditional seminary, | took a certagducation. For an example of the sort of thing that was
mischievous pride in pointing out that | would be using megnvisioned, one might look at the traditional Jesuit formation
Latin and Greek every day t progoanrgehwhich incloged two years ef cldssics before any
Readers will hardly be surprised to hear that Latin has philosophy or theology (see, for instance, the entertaining
prominent place at the FSSP seminaries. Jsr account of Fr McGloin, SJ,I 61 | Di e, Brugu g h
seminarians, who otherwise have relatively few academRublishing, Milwaukee, 1955
demands since the emphasis is more on building good habitdefhaps today such a syllabus will seem to many more like a
prayer and community pious aspiration than a
life, are nonetheless put genuine possibility. Yet
through their paces with what it does is emphasise
intense Latin classes. |- the intrinsic value not
Relentless  drills in only of studying the
grammar and vocabulary |y languages but also of
in the earlier stages | o reading even non
prepare them for later | sueis Christian literature in the
reading original Latin original Latin and Greek.
texts, whether from the Such studies are deemed
Vulgate Bible or St s to be formative in
students have reached a | 7 jostaménti: my g oo 8 Ined s S S for those training for the
high level of competence, _'Z,':f";bis ?s‘sig:z mulﬁsn:m ffdeigvi =3 sacred priesthood, but
they may attend the | iy " et y i Peccatqsrum:’éh“' indeed in a secular
6Latin semin "’"“"'e‘{cgmit calicem ‘ education as well. lwhat
we read more challenging s i 9 follows, | will briefly
works and  practise sketch out what | see as
translating from English to Latin. For the braver souls, thetée main educational benefits of classics.
are even opportunities for Latin conversation over Saturd&yrstly, everyone admits that learning ancient languages helps
lunchor recreational walks. us to understand and improve the use of our native language.
This may seem like a lot, and no doubt for the lesSrammar is very seldom, if at alqught in schools today, with
linguistically-minded seminarians, it can be a cross to bear. Bilite result that anyone entering higher education or even the
the importance of Latin in our formation is hardly to bevorkplace must often undergo a certain remedial training if
underestimated. At the very minimum, a cleric must havethey are to write at the required standard. But it is much easier,
basic grasp of the Missal and Divine Office which he prayand certainly far more enjoyable, tonderstand our own
daily. On the other hand, a cleric versed in Latin will find hgrammar through studying that of a different language; and if
has access to the Churcho6s thisneteua of stlidying ary tamguabes it i$ all thg moreotrue ofv r
that can only be understood to their fullest sense in the originahguages like Latin or Greek which place a high demand on

Before entering swinary, | did a degree in Latin and It is a most effective training for the pliant minds of youth. It

m,

o L . ot
o Y suas: item t"‘eoo'. A dt‘;?g?,““' dixit,
Vi pa consecrationiy o Mneg, €t bibite
o v Sl - tenens - Per .
‘,:‘-’,q’:”,‘,,.mu enens illyy, Pary, calie,

A‘,,.pis P
Ty

language. the comprehension of morphology and syntax. Initadd
In fact, so important is Latin for seminarians that in théhere is great benefit (and fascination) in tracing the roots of
Apostolic ConstitutionVeterum Sapienti@ 6t he wi s dwoond eafn ttlhRemguages. Oneds nativ

ancientsao, February 22, 1 9 etitough Rtadyimy classicalJlandguagesX IXdar rememizen ak aat
t hat 6no one is to be admi sixteengearbladtakinghgeeat selightdnyusing &ll kipds dfllongs o |
theology except he be thoroughly grounded in this languagend (t o me) i mpressive words
and capable of wusing itdé ( A3po.l ylpthbaeeodch,0 ttheadl|l dgwoius dsuopp:
be taught in Latin and using Latin textbooks. Greek, too, exposed to Latin and Greek.

required at seminaries (at Denton, seminarians must takeSacondly, as the passage fryigterum Sapientiguoted above

least one year of Ge&, with more available). indicates, t he studynsoft hteh ensie
Thi s document points t o tRbading ablLatim ardGeeek serftenee rcan e a little like puazte
educational val ued of t he golvilgsrequirmg andi davelogingunerdat arganisatidn.dtgsifod e
practical. St John XXIII noted: this reason that many employers are in fact very keen to have
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classicists in their icrormplasmgameeGipone e tpheer c@ri eeld @i nd
of the subject. For example, in recent years GCHQ has haddaama, whether it be the intense horror aadé/ power of
entry-scheme specifically for classics graduates. tragedy or the blend of sophistication and bawdiness in
Thirdly, an ability to read texts in Latin and Greek opens up amomedy; we will never altogether grasp Roman thought until
unparalleled cultural heritage which can only be trulwe pl ace oursel ves i n t he o
appreciatedn the languages in which they were written. lhave r at i on s . The 6deadd | anguage

already mentioned the ecclesiastical writings that belong to thkve the nonuments of the past.

Churchdés incomparabl e tr adi tnithisnintera@iont wittHthengast,, we Snevitably tind dath, a P
Aristotle, Cicero, Vergil, Horace (to but a few)... these writersameness and a difference. For example,llithé of Homer

are the beabck of our civilisation, whose great works were(probably composed ¢.750 BC) brings into stark relief the
seminal for centuries of literary achievements since. ongoing preoccupation of man with his own mortality by
Incidentally, since the Church Fathers were themselvestting before our eyes Achilles, a hero faced with the unique
immersed in these pagan writers, there is an indirect sensecliwmice of either inglorious immortality or a glorious but short
which we can claim them as pafft@ur Christian background life. We see him rage beyond reason at a slight by
too. When St Jerome and St Augustine trade blows in théigamemnon; we see him grieve terribly at the death of his
letters, for example, they do so via subtle allusions to writefisend Patroclus; weee in the midst of his thirst for revenge on

like Vergil that the modern reader can easily miss. The Fathesat r oc |l us 6 killer, Hector, s
it is true, often wrestled with how muthe Christian oughtto encount er with Hectords fat he
use pagan literature and philosophy, but a popular image wasotion and reason, sin and redemption, social obligations: it
that of the Israelites taking the precious jewellery from this all there.

Egyptians: sourcing the best to be at the service of the hoBut we cannot escepthe differencé and this indeed is part of
They often saw these writings and the mythasgithey the very magic. For all that the authors capture the perennial
enshrined as a sort of preparation for the gentiles before ttencerns of the human race, ancient Greek and Roman society
coming of Christ; in the same way, the pagan classics can seiwstill decidedly remote from our own, even more so than the
as a stepping stone for the Christian on his way to the trE@gland of Chaucer and &kespeare. It is this difference as
wisdom of the Gospel.

As St John the XXIII writes [

BN

at the bemnning of Veterum |20 ¢an W

Sapientia e ‘,v
The wisdom of the ancient [#==2

world, enshrined in Greek
and Roman literature, and
the truly memorable
teaching of ancient peoples,
served, surely, to herald the|
dawn of the Gospel which
Godbs Son, "
teacher of grace dntruth,
the light and guide of the
human race," proclaimed on
earth. Such was the view of ¥

the Church Fathers and

Doctors. In these outstanding literary monuments of antiquityell as sameness that allows us to gain a new and, | think,
they recognized man's spiritual preparation for the supernatuéigeper appreciation of our own world, just as travelling to a
riches which dsus Christ communicated to mankind "to givdoreign continent gives new perspectives on where we grew up.
history its fulfilment.” Thus the inauguration of Christianity didindeed, this must have been somevdsathe ancient Athenians
not mean the obliteration of man's past achievements. Nothifigmselves felt on watching tragedies: the moral dilemmas of
was lost that was in any way true, just, noble and beautifile tragic hero or heroine would have spoken to the spectator

(11). concerning his own choices and behaviour, but they could do
It is true thatone can read many of the greatest works if0 precisely because they were conveyed thrdughe 6 s af
translation, and | strongly recommend it. But anyone whae di um o f my t h set in t he

embarks upon learning the ancient languages does not t&keponsibilities are all the greater for him being a king; but
long to discover how utterly remote those translations often diere were no kings in the audience at the first performance of
from the force of the originaEven the beginner in Greek, forSophocl esd pl ays) .

example, must grapple with ©neougseworkatany litesarywestitodet thestaout pfdt,dut 6 p a
that are utterly untranslatable but express such rich strandsaien you have poured out sweat over the confusing-verb
thought. Or who can adequately express the distinction fierms, have teased out the difficult grammatical constructions,
Aristotl eds met avaioyssnouns dervedthvaeveen ctommes i dered the effects
from the verb 6to bed t hat wordarger, thenyay find ety greak revands indeed thago | a
In Latin poetry, how do we find a way to bring outthe punsdieyond mere practical applica
Ovid, or the subtle nuances of Horace?

Engaging with ancient languages and texts moreover brm@‘gcture left: Words of Consecration in the Roman Missal. Above:
enjoyment and rewards in its own right. The mind ,SMag na Carta. Salisbury Cathedral

transported across boundaries of time and place in a way Fﬂﬂn this original issue. It was written in Latin by hand, by an expert
cribe,on vellum, in this case, sheepskin. Next June will be th& 800
textbook can ever capture. Nothing quite expresses tgﬁnlversary but who can still read the text?)
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Liberal educationand theconversionof England

By Justin Shaw, a trustee and former chairman of Civitas, the Institute for the Study of Civil Society. HiF hekisnination
of Merton Browneand Ten Weeks in Africa (Sceptregxamine the human impact of educational deprivation, corruption, and
maral relativism.

Curriculum by Professor David Conway, and Robere ngagement with the truths of

Peal 6 Prodgressivédy Worsetell the story of the c ommonly reached, 6 Newman wr o
expansion of liberal education in Britain from the midthrough the imagination, byenans of direct i
nineteenth to the mitventieth century, and its subsequenhi st or vy, by description. 6- Tht
rapid retreat. It is a story that has profound significance faottilitarian intellectuals valued as a natural virtue of the mind,
Catholics, not simply because the Church is stilpoesible enabl i ng 6éall men to | ive 1in
for running many of the UK®Os gbtboolNewmbnot r é&gta tharecgptic ®ft & o
apologists, most notably Blessed John Henry Newmasypernatural grace.
contributed enormously to the defence of classical humanstr nol dés practi cal recommenda
education in Victorian times, thereby helping to build #argely based on what he and his associates witnessed in
political and admiistrative consensus in its favour which wasschools in Prussia and France during their official visits as
to last for almost a century. By contrast, it is unsurprising th&arliamentary commissioners: a d&i@gal curriculum
the abandonment of traditional educational standards since supplemented with more recent history and literature, modern

Taken together,Liberal Education and the National significance, since he regarded this as vital to a fruitful

nineteersixties has gone hand

languages, religious studies,

in-hand with the collapse of the mathematics and the
Chur cho6s int@lecwadl sciences. As well as
influence in British public life. advocating what today would
Professor Con be called a 0 |
analyses the confluence of idea basedb©d or -rokhov
and personalities which expose( curriculum,  Arnold  also

the poor state of English and believed that the State must
Welsh parochial schools in 18509 take charge of primary

and 1860s, and agitated fo education in England, which
intelligent  reform.  Wherea otherwise would be left in the
Newman wrote in defence of hands of the dreaded puritans.
liberal education at the Arnol dés view pr
university, Matthew Arnoldi s | the Forster Act of 1870

son of Thomas Arnold, the|*} introduced the principle of
famous headmaster of Rugliy universal, statsubsidised

was the leading figure of the| &} education for all children
movement to improve (& aged 5 to 13 i a practice
elementary schooling. Arnold & which became compulsory
urged his contemporaries of‘ ‘ (with some exemptions) from

1880.
In Liberal Education and the

address whahe regarded as thej |
morbid condition of English (8
artistic and moral ¢

intellectual, National Curriculum

culture, fearing that the narro Professor Conway follows
provincialism of so many | the development of the
teacher s, and | Arnoldian curriculum and its

Puritanism, o wh
had blighted even elite culturalf

associated public exams, as
they  underwent  various

life in England since he | extensions and reforms under
seventeenth  century, wouldt Edwardian, intewar, and
prevent the emergence of a postwar governments.

culturally literate workineclass, essential to the success o€Eonway 6 s v i e w-maligned Naohal Guiicilunmu c
Britainbds gradually evol vi n trodueech byctheaConservative Education Secyekenneth
Whil e Arnol dés objectives wBakee ind988 as rtoeall tinterftsr amdnpundases ruat nabosher
certainly had nothing to do with @wlic evangelisation, the updat ed version of Arnol doés a
two men were in agreement about the importance of tweould have been regarded at any time between 1870 and 1960
classical liberal curriculum. For a cultural conservative likas entirely unexceptionable, not only by the education
Arnold, such an education was an indispensible source @dtablishmet but by almost all teachers and parents.

coherent, integrated knowledge about the world, igsdture, Indeed, looking back on that period from our own perspective,
thought and history. A literary and humanist education washat is most striking is the solid consensus about the basic
also an unmatched means of cultivating the imagination, guoestion of what children should be taught at school. It was not
essential guarantee of humanity in an age of utilitarianisreimply that Catholics ahnonCatholics worked towards many
positivism and materialism. For Newman the emphasis @i the same objectives. Just as importantly, egalitarians and
developing awell-informed imagination carried additional socialists regarded the classical heritage as a means of

10
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liberating the workingclass and enabling all me
and women to achieve their potential.

If a classtal education had equipped the tradition
ruling class to rule, so the argument went, th¢

period,
demonstrating  that
child-centred
methods and the

those seeking to replace or join them must begin absence of
internalising the artistic excellence, psychologic knowledge were
acuity, and penetrating philosophy which classicj har mi ng chi|

art andliterature embodied. This view was share
by socialist revolutionaries, including Leni
hi msel f, who upheld th
capitalisto |ittbeée manifestl)e 3 ‘ Baker tried to use the
superior to the OProlecultd materi al pr omo tlaevdto bnypose on
some Bolshe¥s. In a similar vein, Gramsci, the father of theschools the sort of curriculum that teachers in previous decades
New Left, spoke of the need of the proletariat for &ad regarded as obvious comneenmse, the civil service was

development, was
simply ignored.
d Bysthe tiraenkeénneth

disinterested, classical humanism. determined to make sure that his ideas would never see the
By contrast, the principal theorist of Italian Fascism, Giovantight of day in a workable form. First his national curriculum
Gentil e, who was al so Rublisswas gutted dfsits dcdadenmsctcontbhit in B seties of committees

Instruction, introduced reforms to the school curriculum icontrolled by establishment figures; then its -tagay
1923 which encouraged spontaneity, disdained intellectualisimplementation was sabotaged by an avalanche of paperwork.
and promoted ideas and beliefs over facts, figures, names armulis, after a delaof about a century, the central plank of
datessan approach summed up i nAGraltdd *i6medyp hanaxpectatidnTtlead then civil g
isfor mati ve, not i nfor mat i ve. gerviceandthe academy could be relied on to support his fight
Unfortunately for the children of the Englisipeaking agai nst t he & eimwasmnsuceessfulty subverted mi
democracied and by a curious twist in the history of radicaland the philistine anintellectualism which Arnold and his
thoughtii t was Gentil ebds att it uabrempooaries fdéared aotmuahrhad becone erenahetswithind
which was to dominate the pesta r L eproach $o the pthe apparatus of central power.

curriculum, teaching methods and school discipline, and By contrast with Arnold, Newman, if he were alive today,
bring an abrupt end to the consensus which had sustained welld hardly be surprised that the educational establishment,
expansion of humanist education since the middle of thecreasingy hostile towards religious or philosophical truth,
previous century. had lost the will to ensure the transmission of complex and
Thi s cul t uriashe abandommentdfGu@dticm as it demanding forms of learning, or that the humanities had
had been universally understood in previous eras, and dsclined in lockstep with religious belief. Correspondingly, if
replacement with a childentred process essentiallyh e coul d a dCatholice how dodraspodics to this
unconnected with the mastery of traditional academic subjesituation, Newman would no doubt urge us to fix our sights
iis the subject oFfrogréssiViely Warse Poaca indieson thetlamtgry renaissance of classical humanism,
Pealsummaries the educational ideology which has triumphexs providing the cultural and imaginative framework most
over the last half century in the UK as chdentred rather than conducive to the restoration of Catholic exiesis and
teachefled; opposed to the transmission of coherent bodies @évotion.I

gorzn pi)lelx dk?ozvlﬁgg,eéfwnh;t: ha;Leahlrggan:g?gSS?je;ur(;lgrl)%c‘)sréznio 0rofessor David Conwayiberal Education and the National

L o L : iculum(Civitas, 2010)

discipline and moral formation; and pessimistically committegtY""cY _ _ .
to the view (historically %Qb@rsz%ar“’éog_f%sa"’e' Wopsg: Thg Bugdgn.of Bad Ifegsin ¢
the outcome of education is predetermined by the socigtish School{Civitas, 2014)

economic background of the tdhi Pi p it of Cardinal N he Nadil P .
In the field of education, as in that of family policy, the victor ictures. Portrait of Cardinal Newman at the biadl Portrait

of radical anthumanism has been extraordinarily rapid an allery in Loqdon, comm_ented upon by Fr de MaIIeray.durmg
complete. Pealos vivid accdhytfourShide)leanipgAmbicagddoraygr@ovn s, g
liberal education were consistently hoodwinked and ou'[flanké'ﬂaommun't.y College in LelcestePopg Bengdpt .XVI me.etllngl

by the advocates of the asthowledge agenda, who droveSChOOI children at Twickenham during his visit to Britain in
their revolution forward with a remarkable September 201)

combination of strategic consistency and tactical
adroitness. Radicals gained ascendency, during the
middle decades of the twentieth century, over
teacher trmming colleges and university educatio
departments, the Department of Education, the
teaching unions and the broad mass of teachers,
until by the 1980s the majority of parents, toq,
could be relied upon to acquiesce in thegoing
reinvention of educatio

Those who defended the right of children to |a
liberal education were driven to the margins (
public debate by a succession of official reports
promoting the new orthodoxy which werd
supported enthusiastically by the press, by all
Or i-tghhitn k i Iegtudals, iantdttlee education
establishment. The increasingly impressive body [of
empirical evidence which grew up throughout this
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